


































































































C SE B A-R
Gr. Curriculum Textbook Curriculum Textbook Curriculum | Textbook | Curriculum| Textbook
[Ethics and U3: Recognize | [Ethics and U3: Recognize  |[Ethics and |U2: [Ethics and | U1: Explore
Values] Identify | different conflict | Values] own emotions | Values] Demonstrate |Values] national
reasons for resolution |dentify using shapes Apply dis- | responsible | Explore impacts of
disagreements | methods (PC) feelings of (PC) cussion and |use of the ways in | scientific
with family people in problem- resources and | which peo- | developments
and friendsat |U10: Identify |different U10: Recognize |solving participate in | ple have and ways to
home, school, |reasons for conflicting the emotional | methods to |activities that |disagree- |engagein
and community | conflicts and situations (PC) |impact of work out highlight their | ments and | preparing for
(PC) understand disagreements | disagree- |importance |resolve the future (L)
strategies and the value | ments (PC) |(L) conflicts
[Responsible | for resolving of empathy and at home, U3: Embodied
Citizenship] disagreements communication | [Respon- U3: Practice | school, reflection
Identify key at home, school, (PC) sible different and local of conflict
3 societal and in the Citizenship] | methods community | resolution (PC)
problems in community (L) Identify of conflict (PC)
the local area ways they |resolution U10: Foster
(C) can demon- | (PC) relational
strate good harmony by
citizenship | U9: Practice practicing
(L) good empathy and
citizenship respectful
by following conflict
rules, helping resolution (PC)
others, and
addressing
community
problems (L)

*L: Liberal approach, PM: Postmodern approach, C: Critical approach, PC: Postcritical approach

1.3. Social Studies G4-5

a. Curriculum

Based on the National Curriculum (2022-2023) for Social Studies Grades 4-5, there are
several opportunities for integrating GCED (see Table 5). The curriculum outlines six
subject specific domains such as Citizenship; Culture and Diversity; State and Government;
History; Geography; and Economics. After reviewing these through the GCED dimensions
(e.g., cognitive, socio-emotional, behavioral, and affective-relational] in the conceptual
framework, it is noticeable that all four dimensions are seen in the curriculum with

cognitive elements still being the most commonly identified at both Grades 4 & 5.

In Grade 4, all four approaches can be seen across the four dimensions. The liberal
approaches focus on foundational activities like defining “global citizen and citizenship,”

“human rights,” and “diversity” (p. 2] in the cognitive dimension. Within the socio-emotional
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dimension, terms such as “tolerance,” “respect for elders”, and “helping others” (p. 3) are
highlighted under the citizenship domain. Activities such as resolving conflicts through
discussions can be found within the behavioral dimension. Postmodern approaches, on the
other hand, can be seen only in the cognitive and socio-emotional dimensions where the
emphasis is on “recognizling] the causes of disagreements” (p. 3], and “living in harmony”
activities focus on identifying “major diverse groups and their characteristics in Pakistan
society” (p. 4). These dimensions outline the importance of living in harmony with each
other through accepting differences. Lastly, critical and postcritical approaches are found
within the affective-relational dimensions of the geography domain by incorporating
activities that “describe the consequences of unsustainable actions” and “emphasize the
importance of sustainability in how people interact with their natural environment” (p.
9). These encourage students to critically evaluate the impact of human behavior on the

community and beyond, which highly aligns with GCED critical and postcritical principles.

In Grade 5, allfourapproaches remainvisible across the dimensions. As the liberal approach
to GCED emphasizes the promotion of democratic ideals, these are commonly found within
the citizenship domain in the curriculum to “identify the norms of a multicultural society,”
“describe the concept of democracy” (p. 4] in the cognitive dimension, “establish that all
individuals have equal rights” (p. 2] in the socio-emotional dimension, and “demonstrate
the importance of freedom of speech” (p. 2) in the behavioral dimension. Since the
postmodern approach encourages fostering pluralistic understanding of identities and
exploring cultural diversity, in the culture and diversity domain can be found activities
such as “describe the term interfaith harmony” (p. 4 in the cognitive dimension, “describe
inclusion and explain its benefits for a nation” (p. 4) in the socio-emotional dimension,
and “explain shared values and norms among diverse cultures of Pakistan” [p. 4] in the
affective-relational dimension. These activities foster awareness and respect for diversity
by appreciating multicultural norms and recognizing the contributions of diverse groups

in society.

There is also a notable increase in critical and postcritical aspects at this level. The critical
approach to GCED addresses systemic inequalities and fosters social equity with aspects
found in almost all domains (e.qg., citizenship, culture and diversity, history, and geography).
For example, “describe the role of minorities in the creation and development of Pakistan”

(p. 7) and “explain the concept of global warming” (p. 8] in the cognitive dimension,
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“propose ways to create peace and harmony”, “list ways in which Pakistan can be made
more inclusive for women, religious and mixed groups” (p. 4), “analyze the impact of global
warming on climate change” (p. 8), and “examine how common natural disasters occur
and how they affect human life” (p. 9) in the behavioral dimension. These activities are
ways to promote social awareness and collective action. Lastly, postcritical approaches
to GCED can be found in all four dimensions within the citizenship domain. For instance,
“how to deal with differences of opinion” (p. 2) in the cognitive dimension, “appreciate and
respect differences in opinion” (p. 2] in the socio-emotional dimension, “demonstrate the
importance of discussion for resolving conflicts” (p. 2] in the behavioral dimension, and
“reflect on their own and society’'s common etiquettes” (p. 2) in the affective-relational
dimension. These activities emphasize ethical coexistence by promoting reflection
on societal issues and the impact of natural disasters on the community, highlighting

relational connections with the community and beyond.

b. Textbooks

Grades 4 & 5 Social Studies textbooks build on foundational themes and introduce more
complex issues such as civic duty, global interconnectedness, and systemic inequalities. In
Grade 5, students explore critical topics like climate change (G5, U5) and gender equality
(G5, U3), applying critical thinking to real-world issues. The content of textbooks also
fosters participatory citizenship, social responsibility, and environmental sustainability
through engaging discussions, collaborative activities, and real-world applications. The

textbooks emphasize the following key themes related to GCED:

Ethics and Values: Themes such as Human Rights (G4, U1 & G5, U1) emphasize values

like fairness, tolerance, moral courage, and respect for rule of law.

Peaceful Coexistence: Themes like Peace and Conflict Resolution (G5, U1) and Life

in Different Regions of Pakistan (G5, U5) explore diversity, conflict resolution, social

justice, and building peaceful relationships.

Cultural Awareness: Units like Cultural Diversity in Pakistan (G5, U2) and Historical

Personalities of Pakistan (G4, U4) promote national pride and appreciation for cultural

diversity.

Participatory Citizenship: Units like 7he Role of Citizens (G5, U3) and Political Parties
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(G5, U3) focus on civic responsibility and active participation in the democratic process.

Environmental Education: Units like Physical Features of Pakistan (G4, U5) and

Weather and Climate (G5, U5) focus on understanding natural environments, climate

factors, and the impact of human activities.

These themes align with the GCED framework by integrating liberal, postmodern, critical,
and postcritical approaches and collectively nurture global citizens by engaging cognitive,
social-emotional, behavioral, and relational dimensions. £thics and Values (G4, U1; G5, U1)
are strongly integrated into the curriculum, with a focus on fairness, responsible citizenship
and moral courage, reflecting the liberal approach. Grade 4 introduces students to the role
of historical figures like Muhammad Ali Jinnah and Allama Muhammad Igbal, promoting
values such as justice and equality (G4, U4) (p. 55). Grade 5 extends these lessons through
more complex topics like human rights and gender equality (G5, U1) (p. 1], encouraging
students to critically reflect on these values and their importance in global citizenship,

reflecting both liberal and critical approaches to GCED.

Peaceful Coexistence (G5, U1; G5, U5) emphasized across both grades, with lessons on
conflict resolution, social justice, and building peaceful relationships, reflecting the
postmodern approach. In Grade 5, Peace and Conflict Resolution (G5, U1) (p. 4-6) promotes
dialogue, negotiation, and empathy, encouraging students to engage with diverse narratives
and adopt postmodern and postcritical perspectives. Activities such as role-playing and
problem-solving enable students to practice resolving conflicts constructively, aligning
with the socio-emotional and affective-relational dimensions of GCED. Cultural Awareness
(G5, U2; G4, U4) emphasizes diversity and relational trust, combining postmodern and

postcritical approaches.

Participatory Citizenship (G5, U3) focuses on civic responsibility, community engagement
and justice, linking with liberal and critical approaches. In Grade 4, students learn about
community needs and government roles (G4, U3) (p. 29), while Grade 5 focuses on the rights
and duties of citizens (G5, U3) (p. 25), emphasizing the importance of active participation in
democratic processes. These units encourage students to engage with their communities,
promoting active citizenship and social responsibility in line with the liberal and critical

approaches to GCED.
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Environmental Education (G4, U5; G5, U5) addresses climate change and sustainability,
embodying the critical approach. In Grade 4, the focus is on natural environments and
human impact (G4, U5) (p. 69), progressing to more complex discussions of climate change
and sustainability in Grade 5 (G5, U5) (p. 75). These themes foster a deeper understanding
of environmental challenges, encouraging students to take personal responsibility for
protecting the environment and supporting global sustainability goals, aligning with critical

and postcritical approaches to GCED.
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[Table 5] Analysis of Social Studies Curriculum and Textbooks

c SE B A-R
Gr. | Curriculum Textbook Curriculum Textbook Curriculum Textbook Curriculum Textbook
[Citizenship] ~ [U1:Explains | [Citizenship] ~ |[U2: [Citizenship] U3: Encourages | [Geography] US: Fosters
- Define key citizenship ) Encourages |- Resolve active citizen- | - Explain how interconnect-
concepts like concepts like |- Describe respect conflicts through | ship and respect | human activities | edness be-
global citizen, | rights, diversity, | the term for diverse discussions (L] |forthe law (L]~ |have chan?ed tween people,
citizenship, and tolerance Tolerance traditions and ) the natura places, and
and "Human Ll . harmony (PM) | [Economics] U5: Encourages |environment (C) | nature (PC)
Rights™ (L) - Describe the - Demonstrate | sustainable
- F?ecognize U2: Describes \mFo_rtar]ce U3: Develops | the practicesand |- Describe the
the causes of | cultural of living in respect for interdependence | disaster pre- consequences of
disagreements | diversity, harmony with | democracy and | of consumers paredness (L) | non-sustajnable
] religious each other civic duties (L) |and producers (L) actions (C)
harmony, and | by accepting Ué: Promotes )
4 | [Culture and communication |differences ethical con- - Emphasize the
Diversity] mediums (PM] | (social and sumptionand | importance of
~Describe the o cultural) (PM) entrepreneur- | sustainabilit
term ‘diversity | U: Highlights ) ship (L) in how people
(L) contributions of | - Identify interact with
- Identify the civilizations and | common their natural
major diverse | minorities to | etiquettes le.g. environment (PC)
roups and Pakistan (PM] | politeness,
their key rfgpectgolr .
characteristics elders, heipin
in Pakistani others, etCF[L?
society (PM)
[Citizenship] U1: Understand | [Citizenship] | U2: Appreciate |[Citizenship] U1: Actively [Citizenship] U2: Cultivate
- Howtodeal |[the key - Establish and respect - Explain and practice - Reflect on ride in
with differences | concepts of that all cultural demonstrate responsible | their own and akistan's
of opinion (PC] | citizenship, individuals have | differences, ~ |theimportance | digital behavior, |society’s common | diverse
human rights, | equal rights fostering of freedom of resolve conflicts | etiquettes (L] cultural
[Culture and freedom irrespective a sense of speech (L] peacefully, and heritage
Dlverslvtp/] of speech, of religions belongingina demonstrate [Culture and and develop
- Identify the | and conflict and ethnic multicultural | - Propose ways to | respect for Diversity] positive
norms and resolution, differences L) |society while | create peaceand | human rights, |- Explain shared | relationships
advantages of | and their . recognizing | harmony (C) diversity, and | values and norms |based on
amulticultural | importance - é)preuate the emotional societal norms | amongst diverse | respect for
society (L) inpromoting  |and respect | impact of - Demonstrate  |(L) cultures of differences (L)
) a peaceful differencesin | communication | the importance Pakistan (PM]
- Describe the | society (L] opinion (L] (PM) of discussion U2: Practice U5: Foster
term “Interfaith and negotiation | inclusivity, [Geography] a sense of
Harmony” (PM) | U2: Learn about | [Culture and | U3: Recognize |as tools for respect for - Examinehow [ responsibility
the cultural Diversity] the emotional | resolving cultural common natural | for the
[State and diversity in - Describe significance of | conflictsat home | traditions, disasters occur | environment
Government] | Pakistan, inclusionand | living in a fair, |and school (PC]  |and ethical and how they by actively
- Describe and the explain its just Society communication | affect human engaging in
the concept of  |importance of ~ | benefits for a a:wemed by |[Cultureand across varjous | life (C) ?ractlces
democracyand | communication | nation (PM) e rule of Diversity] platforms (L) hat promote
5 its importance | tools like mass law, fostering | - List ways in Feographic
for the people | media [PM) civic pride and | which Pakistan | U5: iteracy,
(L responsibility | can be made Demonstrate sustainability,
) U4: Learn about [PC more inclusive | responsible and
[History] the historical for women, environmental reparedness
- Describe contributions religious and practices or natural
the role of | of ancient ethnic minorities, | and engage disasters
minorities in civilizations and mixed ability |in activities (PC)
the creation and | (Greek, Roman, groups (C) that promote
development of | Gandharal Feographic
Pakistan (PM) and important [Geographﬁ] tteracy,
historical - Analyze the sustainability,
[Geo F?Phﬁ] personalities impact of global | and disaster
- Explain the in Pakistan’s warming on reparedness
conceptof independence climate change FCI
Fcl(])bal warming [lep (C)

*L: Liberal approach, PM: Postmodern approach, C: Critical approach, PC: Postcritical approach
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Part 4. Recommendations

1. Gaps in existing approaches

Prior research highlights a gap in existing educational efforts for global citizenship, peace,
and coexistence education in Pakistan (Durrani et al., 2017). Specifically, there has been
minimal emphasis on fostering social cohesion through education in Punjab, underscoring
the urgent need to develop GCED curricula that cultivate critical and postcritical capacities
in learners. These capacities are essential for enabling students to engage constructively
and transformatively with contemporary social challenges. Our analysis identifies
numerous opportunities within the existing curriculum to address these gaps and enhance
GCED integration. As emphasized throughout this report, the conceptualization of GCED
- whether through liberal, postmodern, critical, or postcritical approaches - significantly
influences the strategies for instilling peace and global citizenship in Punjab. While the
current curriculum predominantly reflects liberal and postcritical approaches, which
emphasize tolerance, respect for diversity, and relational awareness, there is room
to deepen these elements. A stronger focus on relational awareness - how individuals
affect and are affected by others - can establish a robust foundation for teaching global
rights and responsibilities, particularly as students move from primary to the secondary

education level.

This report argues that each of these approaches - liberal, postmodern, critical, and
postcritical - has a unique role to play in addressing various educational objectives.
Liberal and postmodern approaches foster values of diversity, inclusion, and tolerance,
while critical approaches develop key behavioral capacities such as cooperation, non-
violent communication, conflict resolution, and creative problem-solving. Postcritical
approaches build on these by emphasizing care for others, ethical relationships, and
interconnectedness with nature. Together, these approaches provide a comprehensive

framework for integrating GCED into different levels of education, offering multiple entry
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points for effective implementation. This holistic and comprehensive approach opens many
different entry points for GCED throughout the curriculum, as explained herein. Especially,
we find that English, General Knowledge, and Social Studies — among all the curriculums
of Punjab, with others including Biology, Chemistry, Geography, Pakistan Studies, Physics,
and Science - shows a high frequency of potential entry points for GCED integration. Our
findings highlight the potentiality for greater engagement in primary school that prioritizes
self-reflection, relationally, and (local-national-regional-global) interdependence in the

lessons.

2. Implementation strategies

To address the gaps identified in GCED integration and to enhance its effectiveness in
the primary school curriculum of Punjab, the following implementation strategies are
proposed. These strategies are grounded in the findings of the contextual analysis and
curriculum content analysis, ensuring cultural relevance and alignment with good global

educational practices.

2.1. Linking Local Ethical Traditions with GCED Themes

Findings from the contextual analysis reveal that over 96% of Pakistan’s population
identifies as Muslim, highlighting the potential to integrate Islamic ethical teachings
as one culturally relevant framework for GCED. To ensure inclusivity, such integration
should respect and reflect the pluralistic identity of Pakistan, incorporating values that
resonate universally across various traditions. For instance, Quranic teachings on avoiding
wastefulness and advocating for equality, as it says, “And give the relative his right, and
[also] the poor and the traveler, and do not spend wastefully. Indeed, the wasteful are
brothers of the devils, and ever has Satan been to his Lord ungrateful (Surah Al-lsra
17:27)" resonate with GCED’s focus on sustainability and human rights. Building on
this, curriculum content in subjects like Social Studies can connect Islamic values (and
teachings of Pakistan’'s other minority religions) to global challenges such as climate
change, poverty alleviation, and gender equality. Similarly, the holistic view of nature found

in poems and writings in English textbooks can be used to deepen students’ understanding
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of their ethical relationship with the environment. By linking Islamic ethical principles with
GCED themes, the strategy ensures cultural relevance while fostering a global perspective

among students.

2.2. Promoting Multilingualism and Cultural Diversity in Education

The contextual analysis highlights Pakistan’s rich linguistic diversity, with Punjabi, Saraiki,
and other regional languages spoken across provinces. The content analysis further
emphasizes themes of “Cultural Awareness” and “Respect for Diversity” in textbooks,
presenting opportunities to integrate multilingualism and cultural heritage into GCED
strategies. By encouraging language-based projects, students can explore traditions,
proverbs, and stories from different linguistic groups in Pakistan, connecting local cultural
diversity to global concepts of inclusion and harmony. For example, lessons can explore
the significance of regional festivals and the contributions of minority groups to Pakistan’s
history, fostering empathy and inclusivity. Storytelling workshops, involving elders
from diverse communities, can deepen students’ appreciation of cultural and linguistic
interdependence while promoting intergenerational learning. Embedding such strategies
in the curriculum ensures that students develop a nuanced understanding of diversity,

rooted in local contexts, while gaining the global awareness central to GCED principles.

2.3. Reframing Curricula to Address Global Issues

There are several other potential implementation strategies to be discussed in addition
to those presented before. For example, one key strategy for delivering GCED is to shift
the focus from domestic concerns alone to global issues. For example, recurring themes
within the English Grades 1-5 curriculum predominantly focus on domestic issues,
making it difficult to identify topics related to global culture or fostering a global mindset.
To address this, there is potential to reframe English as an international language and
expand the curriculum in ways that align with GCED. This could involve connecting existing
citizenship-related themes and topics to global perspectives. For instance, while patriotism
is a recurring theme, often illustrated through discussions of national heroic figures,
these lessons could be expanded to align with a broader critical and postcritical GCED

approach by introducing discussions on global leaders who embody both national pride
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and international collaboration (e.g., the theoretical physicist Abdus Salam or the poet
Jazib Qureshi). Such themes could be incorporated into pre- and post-reading activities,
providing opportunities for students to critically analyze and reflect on how patriotism and

global citizenship can coexist.

2.4. Strengthening Socio-Emotional and Relational Learning

Moreover, given that Englishis not the first language for most students, thereis awide range
of language proficiency levels within classrooms. As such, an overemphasis on cognitive
dimensions in the incorporation of GCED into the English curriculum may not be effective
for all students. Instead, developing lesson plans that prioritize socio-emotional and
affective-relational dimensions would be more suitable for the English language domain.
These approaches could focus on building empathy, fostering interpersonal skills, and
encouraging collaborative learning through activities like role-playing, group discussions,
and reflective exercises. By placing greater emphasis on socio-emotional and affective-
relational domains, curriculum, textbooks, and lesson plans can help students connect
emotionally and socially with GCED concepts, even as they develop their language skills.
The postcritical approach would be particularly effective here, as it emphasizes relational
and embodied learning, encouraging students to understand their connections to others
through ethical and experiential interactions. The postcritical approach can also further
complement postmodern and critical approaches by integrating ethical reflexivity and
relational engagement to support diversity, inclusion, and social justice. These combined
approaches ensure students’ deep engagement with GCED principles while developing

their cognitive, socio-emotional, behavioral, and affective-relational capabilities.

2.5. Enhancing Conflict Resolution Skills

Similar strategies may be followed in the General Knowledge and Social Studies curricula
and textbooks. As shown in the review of General Knowledge, conflict resolution skills are
integrated as key learning objectives for students. These lessons could further emphasize
the global dimensions of conflict resolution by examining conflict at different levels from
interpersonal conflicts in schools and local communities to conflict resolution at the

global level, thus raising awareness of global issues, including global poverty, climate
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change, human rights, and regional and international peace. This would segue well into
the Social Studies curriculum where students might engage these concepts and skills
further in Grades 4-5. At this level, the students could examine examples of exemplary
local and global peacebuilders who have creatively addressed global issues. Importantly,
key examples from Pakistan should be included alongside global examples to present a

cross-cultural and comparative perspective.

2.6. Embedding GCED Messages in Everyday Learning Materials

An innovative and scalable entry point for embedding GCED into Punjab’s educational
framework, as highlighted by PCTB during field visits, involves integrating public awareness
messages into the printed jackets of school textbooks. These messages can serve as subtle
but effective tools for reinforcing GCED themes in students’ daily learning environment.
Examples include advocating for child protection, water conservation, caring behaviors,
traffic safety, anti-drug use, energy conservation, and promoting peaceful coexistence. This
approach aligns well with findings from the contextual analysis and curriculum analysis,
which emphasize the need for practical, contextually relevant methods to address both

local and global challenges. See examples of this approach in [Figure 1-3] below.
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[Figure 11 Child Protection, [Figure 2] Sharing is Caring,
printed in the English printed in the General
Grade 1 Textbook Science Grade 5
Textbook

[Figure 3] Saving Electricity, printed
in the English Grade 5
Textbook
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To resonate with students, the messages should reflect their cultural and social contexts.
For example, water conservation messages could incorporate references to regional
water scarcity challenges, linking them to broader discussions on climate change and
sustainability. In doing so, highlighting local examples, such as community leaders or
initiatives in Pakistan that promote child protection or peacebuilding, can help students

relate global principles to their immediate surroundings.

2.7. Empowering Teachers through Targeted Training

Additionally, it is critical that teachers’ capacities are strengthened through workshops
and teacher training - through a partnership between PCTB and QAED - to better support
educators to integrate GCED into teaching and learning. This should focus on experiential
learning, relational teaching methods, and postcritical approaches that emphasize
reflexivity and inclusivity. For instance, training programs can include workshops on
facilitating activities such as group discussions and self-reflection exercises, which have
beenidentified as key opportunities for GCED integration based on the analysis of textbooks
and curricula. Piloting innovative programs and conducting longitudinal evaluations would

also help identify effective practices, ensuring a sustainable approach to GCED integration.

2.8. Stakeholder Engagement and Ongoing Assessments

Finally, this report serves as a preliminary analysis for GCED integration in the primary
school curriculum in Punjab; the report has highlighted numerous areas for strengthening
the already existing GCED elements of the current curriculum, as well as new areas for
GCED implementation. Going forward, it is recommended for APCEIU and the Punjab
School Education Department to conduct further examinations of the curriculum and
in-depth interviews with stakeholders to ascertain additional possibilities for GCED. For
instance, surveys with an expanded group of stakeholders (e.g., school administrators,
teachers, parents, and students) would be valuable to complement the curriculum and
textbook analysis conducted herein. A comprehensive approach to GCED is recommended

for robust integration of concepts across the curriculum.
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